AGENDA

Peaceable Schools Tennessee Institutes

2008-2009
Day One

· Institute overview and expectations

· Visioning exercise – the “ideal” peaceable school

· Book walk through your workshop materials

· Video – the Peaceable School philosophy

· A class meeting

· Micro lab –William Glasser’s choice theory from a new perspective

· Visioning exercise - your quality world

· Rights and responsibilities  - an exponential increase to R5
· Managing behavior without coercion 

· Two stars and a wish

Day Two

· An experience in cultural awareness - two new cultures

· Origins of conflict in a brain-based setting

· Responses to conflict – How do you respond?

· Riding the conflict escalator from a literary perspective

· CAPS

· Riding the conflict escalator with a bully

· Down the escalator through principles of conflict resolution

· The principled compass rose

· Where do these concepts fit my curriculum standards?

· The geometric close

Day Three

· Conflict Synectics

· Negotiation/Mediation Video – Who negotiates?

· Negotiation/Mediation Role Plays – You negotiate!

· A brain-based review

· Group problem solving  (consensus decision making) through the class meeting

· Moving from theory to practice

· You, your team and your action plan

· Riding to your school on the transfer vehicle

Breaks and lunch?  YES, you’ll have breaks and lunch!  They don’t appear on the agenda as they may occur at slightly different times each day and when you (or we) need them.

TRAINING OBJECTIVES:

As a result of this training 

you should be able to

· Design an individual plan based on school needs;

· Present the Peaceable School philosophy to your faculty and identify ways to include faculty, students and parents in creating a more peaceable school;

· Use your baseline data to evaluate impacts and outcomes of the program;

· Foster school relationships with community organizations;

· Create correlations of Peaceable School concepts with the Tennessee academic standards.

· Correlate Peaceable Schools with other social-emotional learning projects and character education.

HOW I MEET MY BASIC NEEDS

	Instructions
	In each need shape, draw or write some things you do to meet your basic needs.
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THE FIVE R’s OF

A PEACEABLE SCHOOL

RIGHTS

+

RESPONSIBILITIES

RULES

A framework of the above three R’s

helps create
RESPECT

that in turn leads to positive

RELATIONSHIPS

The WDEP “one minute intervention”

	WANT


	What do you want?

	DO


	What are you doing?

	EVALUATE


	Is it working?

	PLAN


	Can you find a better way?


THIRTY SECOND INTERVENTIONS

“When you feel like giving advice or direction, ask a question.”      Dick Bodine

· What are you doing?

· Is what you are doing working for you now?

· When will you be ready to start?

· What can I do to help you so you can_____?

· What’s your job now?

· What’s the rule?

· Is what you are doing now helping or hurting out lesson?

· It looks like you have a problem.  How can I help you solve it?

· Do you want to figure out a better way?

Elementary/Middle  CASE STUDY A
Ms. Goodheart is a teacher of 6th grade at My City Middle School.  Her class is generally well behaved and thus far she has had no office referrals for blatant misbehavior.  Their grades are acceptable although not what they could be.  By the end of the first grading period, she has real concerns about this year’s class because they are not displaying what she considers to be responsible behavior.  As 6th graders they have lockers for the first time and many of them do not get to class on time, using the excuse that “they had to go to their locker” and couldn’t get back within the allotted time.  While the typical “good students” are well mannered and have their materials ready, they often jump into their work as soon as the teacher calls out the page number without awaiting further instructions.  Some students tend to daydream and don’t complete work on time.  Further, some students grab the first book they see in their shared lockers and do not always have their own texts.  This situation leads to time-consuming book swapping when it’s time to take them home for an assignment.

What non-coercive discipline practice could Ms. Goodheart inaugurate that would help her instill classroom expectations and their importance?  Be prepared to explain the method to the three other members of your group. 

Elementary/Middle CASE STUDY B
LaShawn is an 8th grade student, well liked by her classmates.  As a cheerleader and member of several school organizations, she shows natural leadership skills that should stand her in good stead in later years.  Her teacher, Mr. Nicely, is becoming concerned that her classroom behavior is affecting her grades to the extent that she may be barred from the high school honors program for which she could easily qualify. Classroom behaviors that worry Mr. Nicely and distract from his teaching include the following:

· LaShawn frequently whispers to her good friend Lia who sits nearby.

· She tries repeatedly to get the attention of a young man with whom she is obviously infatuated.  Her attention seeking distracts from Mr. Nicely’s ability to teach.

· LaShawn spends time looking in her purse for a mirror and assorted cosmetics which she proceeds to apply, thus wasting time she could be using on her assignment.

Mr. Nicely has spoken with LaShawn on several occasions and she always replies politely that she will try to do better.  So far, “better” hasn’t happened. Her behavior is in no way violent or aggressive—only disruptive to classmates nearby and Mr. Nicely. 

What non-coercive discipline measure might Mr. Nicely try?  How does this method actually incorporate both Life Rules and C.A.R.E, yet take them a step further?  Be prepared to explain to the three other members of your group.

Elementary/Middle CASE STUDY C

Fifth grader Juan Rodriguez makes average grades, sometimes managing a few A’s and B’s and it is obvious that school is not his first priority although both he and his parents anticipate that he will be the first of his family to graduate from high school and perhaps attend college.  His terra nova stanines are above average although his T-CAP writing skill scores are weak.  His teacher, Mr. Jordan, has observed the following behaviors over the past week:

· Juan sometimes puts his head down on the desk and misses part of the lesson.

· He is occasionally late to class, probably because he likes to meet his girl friend between classes in the locker area.

· While he is not an ADHD student, he often drums his pen on the desk or on the back of the student in front of him.

· Juan does not hesitate to talk with his neighbors during silent reading and often succeeds in drawing them into a conversation.

 Mr. Jordan has talked with Juan on several occasions as he welcomes him into class and has provided him with a verbal time out opportunity twice. 

 What non-coercive discipline technique could Mr. Jordan try that might help solve the disruptive behavior problems while serving an academic purpose as well?  Be prepared to explain the method to the three other members of your group.

High School Cases

The actions of the students above are often observed in high school students.  What non-coercive practice(s) would work best if each of the above cases involved high school age students?  Would the teachers’ actions be similar or different than those of the elementary and middle school teachers?  Explain.

UNDERSTANDING CONFLICT

	ORIGINS OF CONFLICT

	LIMITED RESOURCES
	UNMET BASIC NEEDS
	DIFFERENT VALUES

	Time

Money

Property
	Belonging

Power

Freedom

Fun
	Beliefs

Properties

Principles




	RESPONSES TO CONFLICT

	Soft
	Hard
	Principled

	Withdrawing

Ignoring

Denying

Giving in
	Threatening

Pushing

Hitting

Yelling
	Listening

Understanding

Respecting

Resolving


CONFLICT REVIEW

Instructions:  Think of a conflict you recently experienced with a friend or family member 0R consider a conflict you are currently studying in a history or literature lesson.

	WHAT WAS THE CONFLICT?

	What happened?



	What did you (or Party #1) want?


	What did the other party want?

	WHAT WERE THE ORIGINS OF THE CONFLICT?

	Limited Resources


	Unmet Basic Needs


	Different Values



	


	HOW DID YOU (OR PARTY #1) RESPOND?

	Soft?


	Hard?


	Principled?



	WHAT WAS THE OUTCOME?  EXPLAIN.

	Lose-Lose?
	Win-Lose?
	Win-Win?




CONFLICT REVIEW

Instructions:  Think of a conflict you recently experienced with a friend or family member 0R consider a conflict you are currently studying in a history or literature lesson.

	WHAT WAS THE CONFLICT?

	What happened?



	What did you (or Party #1) want?


	What did the other party want?

	WHAT WERE THE ORIGINS OF THE CONFLICT?

	Limited Resources

Time?

Money?

Property?

Two or more above?
	Unmet Basic Needs

Belonging?

Power (achievement)?

Freedom (to make choices)?

Fun?

Two or more above?


	Different Values

Beliefs?

Priorities?

Principles?

Two or more above?

	HOW DID YOU (OR PARTY #1) RESPOND?

	Soft?

Withdrawing?

Ignoring?

Denying?

Giving in?


	Hard?

Threatening?

Pushing?

Yelling?

Hitting/fighting?


	Principled?

Listening?

Understanding?

Respecting?

Resolving?



	WHAT WAS THE OUTCOME?  EXPLAIN.

	Lose-Lose?
	Win-Lose?
	Win-Win?




THE CONFLICT ESCALATOR







When conflicts get worse we say they escalate.  Positions of the disputants are more polarized, with more anger and bad feelings.  All conflicts escalate in a step-by-step manner.  To many students, however, conflict feels more like an express elevator.  Once it starts, it goes immediately to the top.  The higher the conflict has escalated, the more difficult it is to de-escalate and resolve.

From Conflict Resolution in the Middle School by William J. Kreidler

GOING UP THE CONFLICT ESCALATOR






· Every behavior in the conflict is either a step up or a step down the conflict escalator.

· Behavior that makes the conflict worse will take it another step up the escalator.

· The higher you go on the escalator, the harder it is to come down.

From Conflict Resolution in the Middle School by William J. Kreidler

THE CONFLICT ESCALATOR: GOING UP






1. Bulldozing:  trying to “run over” and intimidate the other person by accusing, shouting, name-calling, swearing, threatening, taunting, and other kinds of aggressive behavior.

2. Conflict Archeology:  bringing up past failures or wrongdoing that is not about the current conflict.  This keeps people from focusing on the problem at hand.

3. Global statements:  using general words like “always,” “never,” and “every time” instead of being specific.  Global statements usually start with the word “YOU.”

4. Counter-attack: attacking the other person’s personality instead of trying to solve the problem.  Might also be thinking of own complaints to throw back instead of listening to the other person’s point of view.

5. Above It All:  acting like they’re above all this.  They don’t listen or try to solve the problem.  It would be beneath them to deal with this petty little problem.

BAGGAGE WE MIGHT CARRY UP THE ESCALATOR:

· Past relationship with person

· Feelings about the person

· Experiences with conflict

· Feelings about conflict

· Feelings about self

· Mood that day

· More

CONFLICT ESCALATOR:  GOING DOWN





	C =
	COOL OFF
	· Breathe

· Relax your muscles

· Self-talk

· Count

· Leave

	A =
	AGREE TO WORK IT OUT
	· Do you want to work it out?

· I’ll listen to you if you listen to me.

· Let’s try to work this out.

· I’m listening.

· Do you want to tell me your side?

	P =
	POINT OF VIEW ON THE PROBLEM
	· Separate the people from the problem.

· Focus on interests, not positions.

· Each gives point of view.

· Use “I” statements.

· Use active listening.

	S =
	SOLVE THE PROBLEM.
	· Invent options.

· Brainstorm solutions.

· Choose a win-win (fair criteria).

· Decide how to implement it.


High School Conflict Escalator Scenario

American Colonists vs. the British Government

An excerpted from We the People:  the Citizen and the Constitution

A Project of the Center for Civic Education, 1999

Between the end of the Seven Years War in 1763 and the Declaration of Independence in 1776, Britain tried to increase control of the colonies.  To reduce tensions with the Native Americans, the British government passed a law forbidding the colonists from settling in the western territories.  To raise revenue, the government increased control of trade and customs duties.  The Stamp Act of 165 introduced a new kind of tax on the colonists by imposing duties on stamps needed for official documents.  To the British these measures seemed reasonable the moderate, but they had a common flaw.  They lacked a fundamental principle of the natural rights philosophy—the consent of the governed.

Generations of colonists had grown used to very little interference from the British government in their affairs.  The new policies meant a change in these conditions.  Although some colonists accepted the new measures, many others resisted.  New trade restrictions and taxes meant some colonists would lose money.  Perhaps more important, the new regulations challenged their belief in representative government…the colonists believed that each man had a natural right to life, liberty and property.  Consequently, they thought that tax laws should only be passed in their own colonial legislatures, in which they were represented.  “No taxation without representation” had become an established belief of settlers in the American colonies.

Colonists calling themselves the Sons of Liberty rioted against the Stamp Act.  Representatives from the colonies met in the Stamp Act Congress to organize resistance—the first such gathering in American history.  The British government’s response created new grievances.  For example, the Quartering Act of 1765 forced the colonists to shelter British soldiers in their homes.  To the colonists this violated a basic guarantee of the Petition of Right.

Writs of assistance gave government officials new powers to search and seize colonial property.  Colonists charged with various crimes were transported to England for trials that were frequently delayed.

The Boston Massacre of 1770 helped convince many Americans that the British government was prepared to use military and arbitrary rule to force the colonists into obedience.  The Tea Act of 1773 reasserted the right of Parliament to tax the colonists and led to the Boston Tea Party.  The British government responded angrily with what were called the Intolerable Acts, closing Boston harbor to all trade.  These measures attacked representative government in Massachusetts by giving more power to the royal governor, limiting town meetings, weakening the court system and authorizing a massive occupation of the colony by British troops.

Middle School Conflict Escalator Scenario

THE BULLY OF BARKHAM STREET

An excerpt from the book by Mary Stolz

On the way to school the next day—Friday, assembly day—Martin spied Edward ahead of him, carrying a box carefully under his arm.  Martin began to run, and Edward, hearing without even looking around, took to his heels, toward Rod Graham’s house.  It was no trick catching up with him, blocking his way.

“Good morning, Weird One,” said Martin.  “What have you got in the box, huh?”

“Dynamite,” Edward said nervously.  “You touch it, and we’ll both be blown up, Fatso.”

Martin, who’d been going to say something airy and let Edward go, was abruptly swamped with rage.  “Oh, yeah?”  he said nastily.  “You’re a real funny little man, aren’t you?”

Edward hugged the box closer to his chest and said nothing.

“Aren’t you?” Martin growled.

He could feel his blood racing, throbbing in his head.  He was so darned sick of being jabbed at and needled, so tired of being made fun of, that he could hardly think.  In one way he recognized that Edward, so much smaller, was no worthy target.  He also, in a boy’s way, admired Edward’s spunkiness.  But these considerations vanished in the fog of his anger.  Small and spunky though he was, Edward represented at this moment all of Martin’s enemies and tormentors.

“Well now,” he drawled, and he could feel each word slide separately from his lips.  “I just guess you’d better say uncle.  Just for practice, like.”

As he spoke he grabbed the box and dashed it to the ground.  From it spilled a bright red costume.  Edward’s get-up for the assembly, of course.  And, of course, it would be something Mrs. Frost had made for him, the way she made cookies, and time, and everything else for her son.  Martin, slowly and deliberately, put his foot on the scarlet overall and waited.

“Uncle,” Edward said at last.

Elementary School Conflict Escalator Scenario

A HATFUL OF TROUBLE

From Peace Place Posters Teachers’ Guide

By William J. Kreidler

Educators for Social Responsibility, 1999

Tyrone really wanted a new ball cap, but his mother said no.  Shanda came to school wearing her new Red Sox cap.  She was showing it off when Tyrone told her it looked stupid. Shanda said, “Not as stupid as that ld one you wear.”

Tyrone grabbed Shanda’s cap and started to dance around. Shanda tried to grab it back and it fell to the floor.  Tyrone stepped on it to keep ‘Shanda fro picking it up and left a big footprint on the cap.

Shanda was furious.  “You jerk!  You’re going to buy me a new cap!”  she yelled.  Then she grabbed Tyrone’s shirt.  When he tried to get away from, his shirt ripped.

BULLYING BEHAVIOR

Bullying happens when

Someone with

_______________ power

________________hurts

someone with _____________

power __________________

_________________again.

THE CONFLICT ICEBERG

AN IDEAL PLAN FOR NEW BEHAVIOR

FOR ____________________________SCHOOL @_________________

                                                                                            TRAINING SITE AND DATE
Identify:

	A one sentence description of an IDEAL Peaceable School:
	Needs from school data that are barriers to Peaceable School: (e.g., excessive office referrals) 



	
	


Delineate, through group brainstorming or as individuals, possible options/strategies/techniques you may want to consider for your Peaceable School’s plan based on what you have learned in the Institute. Add as you go through the Institute.

	Example:
	Use class meetings with all 5th grade classes. 

	Example:
	Develop a class constitution based on rights and responsibilities for every class.


Elect AT LEAST five (5) options that address the needs identified by your data. Create an Action plan by writing the options using SMART (Specific, Measurable, Attainable, Results-orientated, Time-bound) objectives.

One Example:

By September 30, 2003, all faculty of our school will receive at least 60 minutes of orientation to the Peaceable Schools Tennessee program and to our action plan as recorded.
1.

2.

3.

4.

5

Learn through evaluation.

	Content and Method

Skill Examples = analysis of information; creation of options to resolve conflict; appropriate response to conflict-related writing prompt.

Knowledge Examples = list steps of mediation; define rights and responsibilities and give examples.

Office Referral Example = 100 referrals for fighting in ’01-02 
	Target Population and Control Group

BE SPECIFIC

Example:  target = Ms. Smith’s and Mr. Jones’ 6th grade classes using PS; control = one 6th grade class not using PS.
	Who will test and by when?

Example:  Ms. Gerald, Counselor; Aug. 27, 2003

	SKILLS:  What skills do you want students to gain?  What method(s) will you employ to test student learning of those skills? (See examples above.)


	
	

	Knowledge - What are your knowledge objectives for students?  How will you test their learning of that knowledge? (See examples above.)


	
	

	School data (# office referrals) - How will you obtain this information?  When will you get it?  Who will compile it?


	
	Comparative data pre-PS and post-PS, broken down by PS teacher and non-PS teacher.


Select members of your community—e.g., individuals, institutions, organizations, attorneys or judges--that should know about your Peaceable School efforts as a school/school district.

	Who should know about your Peaceable Schools program?

Examples = school board; Rotary Club; School Resource Officers, Juvenile Court Judge
	Who will be responsible for contacting them and soliciting their support?  Be specific.  Name the person(s) responsible.
	What is the target date for contacting the list below?  SHOULD BE PRIOR TO Oct. 1, 2003.
	Who will be responsible for advising the Peaceable School Trainer who contacts you of what you've accomplished in this area?

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Please sign to show your participation and support.

Team Members and Positions:                                                              Date:__________________

___________________________________     ________________________________________

___________________________________     ________________________________________

___________________________________     ________________________________________

Principal/Assistant Principal/Team Contact______________________________________________

Date__________________________________________________________________________

White copy to school team contact; yellow copy to PS trainer; pink copy in self-addressed envelope.
TEACHER

I have come to a frightening conclusion.  I am the decisive element in the classroom.  It is my personal approach that creates the climate.  It is my daily mood that makes the weather.

As a teacher, I possess tremendous power to make a child’s life miserable or joyous.  I can be a tool of torture or an instrument of inspiration.  I can humiliate or humor, hurt or heal.  In all situations it is my personal approach that creates the climate.  It is my daily mood that makes the weather.

SOME SITES TO SEE

Relevant Websites related to Tennessee’s Peaceable Schools,

Various Conflict Resolution Sites and Law Related Education*

*Law Related Education Sites are designated with bold font.

	Tennessee

	Janis Adams Kyser, Director of Law Related Education

TN Legal Community Foundation

245 Ashlin Meadow Lane

Cleveland, TN 37312
	Website: www.tba.org/tncivics
For curricula correlations, see www.tba.org/tncivics/collelations.html
E-mail:  sdslre@nash.tds.net
Phone:(615) 889-3381    Fax: (615) 884-5004

	Across the U.S.

	Conflict Resolution Education, Inc.

P.O. Box 17241

Urbana, IL 61803

Phone: (217) 384-4118

Fax: (217) 384-4322

www.resolutioneducation.com
To reach Dick Bodine, co-author of Creating the Peaceable School, directly, e-mail him at

dick@resolutioneducation.com 

At this site, you can download a copy of the order form for Creating the Peaceable School, Peer Mediation in the Schools, and Developing Emotional Intelligence, and videos.
	To read about Peaceable Schools Tennessee on the website of the Office of Juvenile Justice and Delinquency Prevention of the U.S. Department of Justice, go to:

www.ncjrs.org/pdffiles1/ojjdp/188158
You will also find other articles of interest as they relate to violence prevention and law related education.

	Educators for Social Responsibility

23 Garden Street

Cambridge, MA 02138

Phone:  (617) 492-1764

Fax: (617) 864-5164

www.esrnational.org 

Materials are especially strong for easy-to-use classroom activities at all grade levels as well as for infusing conflict resolution into the academic curriculum.
	Street Law, Inc.

711 G Street SE

Washington, DC 20003

Phone: (202) 546-6644

Fax: (202) 546-6649

www.streetlaw.org
Street Law, Inc. is an excellent source of law related education materials that include conflict resolution and service learning in the context of how law affects young people.

	University of Illinois Extension

“Out on a Limb – a guide to getting along” is a wonderful, interactive resource of primary and elementary children.  You can find it at:

www.urbanext.uiuc.edu/conflict/ 
	www.csmp.org:  This website of the Colorado School Mediation Program contains a variety of articles about school-based programs including peer mediation; you can link from this site to lesson plans developed by teachers and other conflict resolution related resources

	Info@csmp.org:  Check here for a variety of articles on school conflict resolution programs and links to teacher-created lesson plans for integrating conflict resolution concepts into the academic curriculum.


	www.safetyzone.org: This site is developed by the National Resource Center for Safe Schools, the group operating out of the Northwest Regional Educational Laboratory.  The organization received the federal grant to serve as the official resource center for safe schools

	www.abanet.org:  Website of the American Bar Association.  Go to Public Education Division for a variety of links to timely information on school safety, mediation and teen courts.
	Cooperative Learning & Conflict Resolution Center

University of Minnesota, College of Education

Peik Hall, 159 Pillsbury Drive SE

Minneapolis, MN 55455

Phone: (612) 624-7031

Fax: (612) 626-1395

www.clcrc.com

	www.civiced.org  Website of the Center for Civic Education where one can find details of We the People…the Citizen and the Constitution, We the People…Project Citizen, and Foundations of Democracy.
	www.crf-usa.org  Site of Constitutional Rights Foundation 

www.crfc.org Site of Constitutional Rights Foundation Chicago

Large collection of law related materials and lessons


English/Language Arts Curriculum Standards, K-3

Third Grade Benchmarks

Reading

Content Standard: 1.0    The student will develop the reading and listening skills necessary for word recognition, comprehension, interpretation, analysis, evaluation and appreciation of print and non-print text.

Examples of specific state proficiency standards follow below.

	Tennessee Curriculum Standard
	Peaceable Schools Objective

	As documented by state assessment, at Level 1 the student is able to:

	3.1.spi.5. identify setting, characters, and plot in a reading selection.
	Section 2 – the learner will explore the concept of conflict through stories where characters are in conflict, p. 64 Teacher Guide, pp. 60-98 Teacher Guide

	At Level 2, the student is able to:

	3.1.spi.7. follow directions including at least three steps (with or without illustrations).
	Section 5-the learner will follow the steps in the negotiation process for use in the classroom “Peace Corner” pp. 97-100 of Student Manual, pp. 218-252 and 315-316 of Teacher Guide.

	1.02 le. Develop listening skills.

	Section 3-the learner will learn the skill of active listening, pp .59-64 SM, pp. 142-151 Teacher Guide

Section 1- the learner will use listening skills while participating in the class meeting, pp. 3-5 SM, pp. 11-13, 23-24, 31-34 Teacher Guide

Section 6-the learner will use listening skills while participating in group problem solving, pp. 119-133 SM, pp. 257-258, pp. 274-305 Teacher  Guide

Section 4-the learner will use listening skills while participating in the mediation process, pp. 73-90 SM, pp. 171-211 Teacher Guide

Section 5-the learner will use listening skills while participating in the negotiation process, pp. 95-114 SM, pp. 213-306 Teacher Guide


Social Studies Curriculum Standards, K-3

Third Grade Benchmarks

Content Standard 4.0  Governance establishes structures of power and authority in order to provide order and stability.  Civic efficacy requires understanding rights and responsibilities, ethical behavior, and the role of citizens within their community, nation, and world.

	3.4.spi.2 determine the representative acts of a good citizen
	Section 1-the learner explores the concepts of rights and responsibilities

and their effects on relationships with others, pp. 6-10 SM, pp.35-42,Teacher Guide                                               


Individuals, Groups, and Interactions

Content Standard:  6.0  Personal development and identity are shaped by factors including culture, groups, and institutions.  Central to this development are exploration, identification, and analysis of how individuals and groups work independently and cooperatively.

Learning Expectations:

6.01 Recognize the impact of individual and group decisions on citizens and communities.

6.02 Understand how groups can impact change at the local, state, national, and world levels.

	Tennessee Curriculum Standard
	Peaceable Schools Objective

	3.6.spi.1.  classify needs and wants using pictures


	Section 2-the learner learns the 4 basic psychological needs, p. 17 SM,

 of common items pp. 65-69 Teacher Guide

Section 2-the learner explores how the basic needs are met, p. 19 SM, pp. 65-69 Teacher Guide

Section 2-the learner explores how unmet basic needs are related to

conflict, pp. 65-69 Teacher Guide


Health Standards, 6-8

	SPI- analyze personal choices of self-expression



	Sections 1,2- learn appropriate

decision-making skills



	SPI- formulate a lifetime wellness continuum

	Section 1- understand responsibility as a behavior  SM pp. 6-9



	SPI- tell how personal choice impacts body systems




	Sections 1,2- learn appropriate

decision-making skills




Notes Page

� EMBED MS_ClipArt_Gallery.5  ���




















CONFLICT





INTERESTS:  “really needs”


What’s under the water for this disputant?





POSITIONS:  Demands; what the disputant says s/he wants; “tip of the iceberg”
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